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DESCRIPTION OF TOPIC

Bullying is a form of interpersonal violence that impacts everyone involved including youth who bully, youth 
who are targets of bullying, and bystanders who witness the abuse of others (Juvonen, Wang, & Expinoza, 2010). 
Bullying is most typically defined as a situation where harm is done, an unfair match exists, and the actions are 
repeated overtime (Carney, 2008). Bullying behaviors can be physical (e.g., hitting, tripped, shoved), verbal (e.g., 
name calling, fun being made of them), social/relational (e.g., marginalized and excluded, rumor spreading, 
being made to do something the target did not want to do), and/or electronic (e.g., cyberbullying through social 
networking). See http://www.stopbullying.gov/ for additional information.

In the United States, approximately 15% to 23% of all elementary and 20% to 28% of secondary school students 
report being bullied within a 6-month to 1-year period (National Center for Education Statistics, 2011 http://
nces.ed.gov/pubs2013/2013329.pdf). Other research results have shown that 70–80% of students reported being 
involved in bullying at one time during their school career (Graham, 2011).

LAW AND POLICY

Currently, 49 of 50 states in the U.S. have passed bullying legislation due to increased public awareness of the long-
term consequences associated with this form of interpersonal violence (Nickerson, Cornell, Smith, & Furlong, 
2013).  There is considerable variation within various state laws regarding specifics of behaviors that represent an 
act of bullying. For a comprehensive view of all state laws and/or policies, see the interactive map at http://www.
stopbullying.gov/laws/. The U.S. Department of Education 2011 publication Analysis of State Bullying Laws and 
Policies
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3. Skill development – School community members require training and practice in the social skills 
needed to effectively act on their new information, motivation, and policies around bullying. This is the 
curriculum-based aspect of prevention that includes both information and practice.

4. Continuing investment – Many programs create immediate energy and tech information and skills, but 
then falter over time once that initial energy dies away. Various ways to keep the investment going through 
assemblies, written materials, celebration of productive actions, and discussions of the issues are required 
to maintain the teamwork atmosphere as the climate changes.

5. Assessment & adjustment – Those responsible for maintaining the prevention effort (e.g., school 
counselor, administration, prevention committee) must attend to the impact the curriculum is having 
within the school as well as other changes in people and the environment in order to keep the efforts 
relevant. Assessment of program implementation and outcomes on a planned regular basis is what allows 
school personnel to identify progress, adjust the focus of attention, and revise programmatic efforts to 
meet the needs of changes in the environment.  
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